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HOW TO USE THIS GUIDE

Local districts and teachers can use this guide in a variety of ways:

Some districts will use this guide throughout their entire arts program development process. Curriculum
committee members might begin by reading Chapter 1 to establish a philosophical context. They might then move
on to Chapter 4 for guidance in conducting a self-study, writing a philosophy and goals, and building objectives based
on the standards and recommendations outlined in Chapters 2 and 3. They might also consult the appropriate section
in Chapter 5 as they design assessment.

Other districts may wish to use the guide as a reference document, consulting individual sections when they
encounter difficulty with a particular step in their curriculum development sequence. For example:

e If members of a district’s arts curriculum team have generated a variety of individual ideas for their local
philosophy and want to review current thinking in the field before finalizing their draft, they might read
Section 2 of Chapter 1, entitled "Toward a Philosophy of Arts Education.” They also may want toexamine
the model local philosophies presented in Appendix C.

e If the group has already developed a philosophy but finds itself struggling with the development of arts
goals, the members may wish to read Chapters 2 and 4. They could then either adapt the goals presented
therein; consider building their own goals on the recommended content standards for their discipline;
adaptmodel goals from other districts that are presented in Appendix D; or use the worksheets in theback
of Chapter 4 to generate their own goals.

e If the district has developed a curriculum but is evaluating whether it has provided appropriate
resources, or if it is planning a new facility, its leaders might wish to refer to the components of effective
programs provided in Chapter 3 and consult the outside references cited therein.

Still other districts may decide to complete a draft version of each component of their curriculum, then refer tothe ideas
presented in the relevant section of each chapter of this guide to check the thoroughness or quality of their work. For
example, after writing a set of music objectives for Grade 8, a curriculum team might check its work against the music
standards for Grade 8 outlined in Chapter 2 to see whether their draft objectives cover an appropriate range of content.
The team might compare its draft content scope-and-sequence tomodels provided in Appendix E, or use the checklists
provided in Chapter 4 to evaluate the quality of its draft philosophy, goals and objectives.

Districts that make thoughtful use of the contents and processes of this guide to develop and refine their arts education

programs, and support those programs with the essential resources outlined in Chapter 3, will provide their students
with the opportunity all children deserve: to make the arts an enriching and satisfying part of their lives.
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PREFACE

The Connecticut State Board of Education believes that every student needs and deserves a
high quality, comprehensive education in all of the arts, including dance, music, theatre and
the visual arts. The arts play an essential role in the daily lives of citizens in our society, and
are essential to the expression of human experience. An understanding of the arts, as well as
the ability to participate in creating and performing the arts, are essential attributes of an
educated person. State Board of Education Position Statement on Arts Education (full
text in Appendix A)

Purposes And Vision Of this Guide

The primary purpose of this guide is to assist local school districts in developing quality programs in the visual and
performing arts: dance, music, theatre and the visual arts. Because the guide presents goals and standards for student
learning in the arts, as well as models of quality curriculum, the document is also a useful resource for pre-service
teacher preparation and in-service professional development programs.

The vision of arts education outlined in this guide isboth active and thoughtful, rooted in hands-on work with
the materials of the arts but always moving students toward understanding, reflecting on and making critical
judgments about their own and others’ art work. Students who achieve these goals will be prepared for a lifetime of
involvement in and enjoyment of the arts.

The cornerstone of Connecticut’s arts program goals is the expectation that, in each art form, students learn
to carry out the three artistic processes: creating new art works, performing existing art works, and responding to the
art works and performances of others. Independently carrying out these processes requires students to understand
and apply the principles outlined in the standards; conversely, each standard outlines one or more steps or aspects
of the artistic process. The processes, therefore, provide unifying threads that help teachers organize a sequential,
standards-based program of arts instruction and assessment.

The K-12 arts program envisioned in the standards is one designed to help each child find a personal path to
lifelong involvement in the arts. Students in such a program will receive a comprehensive education in all four visual
and performing arts during Grades K-8, then select at least one art form to pursue in sufficient depth at the high school
level so that they are empowered to maintain active involvement as an adult. Providing children with such a quality
arts education will require many districts to develop a deeper and more comprehensive program of instruction in the
arts than has been offered in the past, including expert instruction in the underrepresented but important areas of
dance and theatre.

Overview Of This Guide

This guide recommends goals, standards and proven procedures for developing, implementing and assessing local
programs. The document also provides illustrative examples to help those who use the guide understand and apply
the principles outlined herein.

The overall content of the chapters and appendices are as follows:

Chapter 1: Vision and Philosophy. Chapter 1 presents Connecticut’s vision for education in the visual and
performing arts, and describes the general role of the arts in society and in education. The contents of this chapter
provide a foundation forbuilding alocal program philosophy and for communicating the value of the arts in education
to others outside the arts education community.

Chapter2: Connecticut’s Arts Goals and Standards. Chapter 2 presents Connecticut’s recommended program goals
and standards for student learning in the arts. The chapter is divided into five parts: a common introduction for all
of the visual and performing arts, followed by a section devoted to goals and standards in each of the four arts
disciplines. The goals and standards presented in this chapter also appear in Connecticut's Common Core of Learning
(1998) and Connecticut K-12 Curriculum Framework (1998), documents outlining Connecticut’s core curriculum that
may be viewed or downloaded by accessing the curriculum area of the State Department of Education website, http:/
/www.state.ct.us/sde
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The Connecticut content and performance standards presented in this guide are adapted from the National
Standards in the Arts. There are several reasons why the statewide committees of educators, artists and other citizens
who developed this guide chose to use and improve upon the national standards. First and foremost, Connecticut’s
committee members had a great deal of direct input into the writing and refinement of the national standards, and
ultimately concluded that those standards reflected the best thinking of their professions. Another compelling reason
that the committee built their vision on the national standards is that doing so enables Connecticut’s educators to draw
on the great wealth of ideas and materials keyed to the standards - such as published collections of instructional
strategies, assessment tasks and instructional materials — that have been developed by expert arts educators from
across our nation. Connecticut’s students deserve a quality education in the arts, and these standards provide the
foundation for just such an education.

Chapter 3: Components of Effective Arts Programs. Chapter 3 describes the essential arts program resources and
conditions that districts should provide to enable their students to master the standards presented in Chapter 2.
Collectively, these resources are often referred to as the “opportunity to learn.”

Chapter 4: Creating Local K-12 Curriculum Guides in the Arts. Chapter 4 recommends proven, step-by-step
processes that local school districts can use when reviewing and revising their existing arts programs or developing
new arts curriculum guides. The chapter illustrates those processes by referring to examples of quality local
curriculum work located in the appendices.

Chapter 5: Issues in Arts Education. Chapter 5 explores some of the key issues districts face as they develop and
implement quality arts programs, and provides suggestions and recommended references that may help resolve those
issues.

Appendices. The appendices consist primarily of excerpts from exemplary standards-based arts curriculums
developed by local arts curriculum teams. This section also presents Connecticut policy and legislation clarifying the
central importance of arts education, Connecticut’s teacher standards in art and music, and a list of the state’s arts-
centered and arts magnet schools.

The curriculum section of the Connecticut State Department of Education website (www state.ct.us/sde) provides
additional useful resources that users can read and download, and provides links to others. Among those resources
are “trace maps” in each arts discipline, which are examples of assessable activities in Grades 2,4, 6,8, 10 and 12 that
might help students master the standards in that discipline; and links and references to model local arts guides.
Teachers and program developers also can refer to www.CTcurriculum.org for examples of model units with
assessment and student work based on Connecticut’s arts standards.
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